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Abstract— The purpose of this study is to evaluate the effect that students' anxiety has on their academic performance, 
taking into account the function that student involvement plays as a mediator, at private institutes in the city of Erbil. To 
measure the effectiveness of the present research, the researcher employed a quantitative research approach in the form 
of a survey. The questionnaire was given out of total of four private institutes in the city of Erbil. Despite this, the researcher 
was successful in collecting 110 fully filled-out questionnaires. After the data collection phase was finished, all of the 
collected information was analyzed using SPSS to determine the impact that students' anxiety had on their academic 
achievement, taking into account the role that student engagement played as a mediator, at private institutes located in 
Erbil city. The findings proved a significant and positive mediation role of student engagement between student anxiety 
and academic achievement at the selected four private institutes in Erbil city. The study recommended that involvement 
and participation in class, group projects, and other classroom activities have been shown to improve students' engagement 
and decrease their anxiety. Furthermore, providing workshops, training sessions, and other resources to help students 
cope with their anxiety about learning a new language. 
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I. INTRODUCTION 

In higher education, the connection between 
student involvement and academic 
accomplishment is a complicated one, and it 
can be influenced by a wide range of factors, 
one of which is fear regarding the English 
language. Research has demonstrated that 
higher levels of student involvement are 
positively associated with better academic 
performance. On the other hand, research has 
also indicated that language anxiety can 
negatively affect both levels of student 
engagement and academic achievement 
(Büchele, 2021). As a result, the level of 
student engagement may serve as a kind of 
mediator between the influence of English 
language anxiety and academic 
accomplishment. Simply put, when students 
report lower feelings of anxiety, they are 
more likely to interact with the content of the 
classes they are taking, which in turn leads to 
greater academic achievement. This shows 
that interventions focused on lowering 
language anxiety may indirectly improve 
academic achievement by enhancing student 
engagement in classroom activities (Bradley 
et al., 2021). 
Students may suffer from a condition known 
as "English language anxiety" if they feel that 
their use of the English language in academic 
contexts will be evaluated negatively. This 
can have a detrimental effect on their 
academic achievement by limiting their 
participation in class, their capacity to grasp 
and remember material, as well as their 
confidence when speaking or writing in 
English (Raza et al., 2021). On the other 
hand, academic achievement in higher 
education refers to the degree to which 
students meet the educational goals 
established by their institutions and achieve 
the expected learning outcomes. It is a 

measurement of their success in the 
classroom, which includes their grades, test 
scores, as well as the completion of 
assignments and projects (Hua and Wang, 
2023). 
According to the findings of recent studies, 
there is a clear connection between concerns 
about the English language and lower levels 
of academic success in higher education. 
When compared to students who have lower 
levels of anxiety, individuals who experience 
higher levels of language anxiety typically 
have a lower academic performance overall. 
This shows how important it is to treat 
language anxiety among students who are 
enrolled in higher education, as it can have a 
substantial impact on the academic success of 
these individuals (Dewaele and Li, 2021). 
The level of involvement and participation 
shown by students in their academic activities 
and experiences is referred to as "student 
engagement" in this context. This covers 
factors like attention, motivation, and effort 
towards academics, as well as interactions 
with fellow students, teachers, and members 
of the larger academic community (Jiang and 
Zhang, 2021). On the other hand, a student's 
performance in their academic endeavors is 
what is meant to be measured when referring 
to their academic achievement. This can be 
determined by looking at grades, test scores, 
the amount of work completed on 
assignments and projects, and any other 
markers of success that are relevant 
(Panigrahi et al., 2021). 
Academic success has been shown to be 
positively correlated with students' level of 
participation in class, according to research. 
When compared to students who are less 
engaged in their academic activities, those 
students who are more engaged in their 
academic activities are likely to have higher 
marks and better educational results. This 
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demonstrates the significance of encouraging 
student participation in higher education, as 
this can have a beneficial effect on a student's 
overall academic performance (Pascoe et al., 
2020). It is important to keep in mind that 
numerous personal, institutional, and societal 
elements, such as student motivation, the 
teaching and learning environment, and the 
availability of resources and support, can all 
have an effect on a student's level of 
academic engagement and accomplishment 
(Luan et al., 2020). 
1.2 The Aim of the Study 
The purpose of this research is to evaluate 
whether or not student engagement acts as a 
mediator between the influence of English 
language anxiety and academic 
accomplishment in higher education. 
Specifically, this investigation will focus on 
the relationship between the two variables. In 
other words, the purpose of the study is to 
investigate whether or not active 
participation on the part of students might 
counteract the detrimental effects of English 
language anxiety on academic performance 
in an institution of higher education. 
1.3 Research Problem 
The relationship between student anxiety 
about the English language, student 
engagement, and academic accomplishment 
in higher education is the focus of the 
research problem that is being investigated. 
The purpose of this study is to find out 
whether or not student engagement is a 
moderating factor in the relationship between 
English language anxiety and academic 
accomplishment (Guo, 2021). To put it 
another way, the purpose of this study is to 
investigate whether or not the level of student 
engagement can mitigate the detrimental 
effect that English language anxiety has on 
academic performance. 
1.4 The Importance of the Study 

The possibility of identifying strategies and 
interventions that can assist in mitigating the 
adverse effects that anxiety can have on a 
student's academic performance underlines 
the significance of conducting research into 
the mediating role that student engagement 
plays in the relationship between English 
language anxiety and academic achievement. 
By gaining an understanding of the role that 
student engagement may play in mediating 
this relationship, educators and institutions 
will be better able to develop strategies that 
are specifically geared toward assisting 
students in overcoming their language 
anxiety and achieving their academic goals. 
The findings of this study can also shed light 
on the significance of student participation in 
higher education and the influence that 
involvement has on a person's likelihood of 
achieving their academic goals. 
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1.5 Conceptual Framework 

 

Figure 1: Conceptual Framework

1.6 Research Hypotheses 

H1: Student engagement mediates the 
relationship between fear of negative 
evaluation as a dimension of English 
language anxiety and academic achievement 
in higher education. 
H2: Student engagement mediates the 
relationship between communication 
apprehension as a dimension of English 
language anxiety and academic achievement 
in higher education. 
H3: Student engagement mediates the 
relationship between test anxiety as a 
dimension of English language anxiety and 
academic achievement in higher education. 
II. LITERATURE REVIEW 
2.1 The concept of English Language 
Anxiety 
Anxiety is a mental and physiological state 
that is characterized by emotions of concern, 
uneasiness, and unease. Anxiety can be 
caused by a number of different things. It is a 
natural reaction to stress and can be helpful in 
certain circumstances, such as providing an 

individual with an early warning of a 
potential threat. On the other hand, an anxiety 
disorder may be present if the individual's 
level of worry is high and it disrupts their 
ability to perform daily tasks. Anxiety 
disorders are the most common types of 
mental health conditions, and they can 
present themselves in a variety of ways 
(Reeve et al., 2020). These ways include 
anxiety disorders, panic disorders, and 
obsessions. Anxiety can generate both 
physical and psychological symptoms, 
including continuous worry, self-doubt, and 
anti-social behaviors. Physical symptoms 
include a racing heartbeat, perspiration, and 
tense muscles; psychological symptoms 
include continuous concern, negative 
thinking, and avoidance actions. The most 
common and successful approach to treating 
anxiety disorders is a combination of talk 
therapy and pharmaceutical interventions 
(Shah et al., 2021). 
English Language Anxiety is a term that is 
used to characterize the emotions of 
apprehension, anxiousness, and feeling 
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worried that individuals may experience 
when they are anticipated to use English as a 
second language (ESL) in a circumstance 
where they feel evaluated, for instance in a 
school environment or when taking a test. 
English language anxiety can be caused by 
the expectation that an individual will use 
English as a second language in a situation 
where they feel judged. This form of anxiety 
can be caused by a number of different 
circumstances, such as a lack of confidence 
in one's abilities to use the English language, 
a fear of making mistakes, or fears about 
receiving an unfavorable evaluation (Mishra, 
2020). Anxiety regarding the English 
language can have a substantial impact on the 
process of learning a language, and it can also 
lead to lower motivation and academic 
accomplishment. Therefore, it is essential for 
teachers and educational institutions to 
acknowledge and address the problem of 
English language anxiety in order to provide 
students with assistance as they travel along 
the path of language acquisition. There are 
several types of student’s anxiety as below 
(Poort et al., 2020); 
2.1.1 Fear of Negative Evaluation  
Fear of Negative Evaluation (FNE) is a kind 
of social anxiety that is defined by an extreme 
and pervasive fear of being assessed, 
evaluated, or condemned by other people. 
Fear of Negative Evaluation can also be 
abbreviated as FNE. People who have FNE 
have a tendency to be excessively self-
conscious and sensitive to the opinions of 
other people (Han et al., 2021).  
As a result, they may want to avoid situations 
in which they believe they may be evaluated 
or judged. FNE can cause a drop in both self-
esteem and confidence, which can make it 
difficult to participate in daily activities like 
going to work or school or interacting with 
other people. The fear of public speaking, job 

interviews, and performance assessments are 
all common events that have the potential to 
trigger FNE. Changes in lifestyle, as well as 
psychotherapy and medication, can be very 
helpful in treating FNE. Cognitive behavioral 
therapy, often known as CBT, is a 
widespread form of therapy that can help 
individuals manage FNE by modifying 
negative thought patterns and providing 
coping skills to handle anxiety in social 
situations. This type of therapy is also known 
as cognitive behavioral therapy (CBT) (Iqbal 
et al., 2022). 
Fear of negative evaluation (FNE) toward the 
English language is the intense fear and 
worry that individuals might experience 
while using English as a second language 
(ESL) in situations where they feel they may 
be judged, evaluated, or criticized. This fear 
can be referred to as "fear of negative 
evaluation" (FNE) for short. This particular 
form of anxiety may originate from a lack of 
self-assurance over one's command of the 
English language, a fear of making mistakes, 
or a concern about receiving an unfavorable 
evaluation. FNE toward the English language 
can have a substantial impact on language 
acquisition and can lead to lower motivation, 
less participation in class, and poor academic 
accomplishment (Tomás et al., 2020).  
Educators and educational institutions can 
implement strategies such as providing a 
supportive and non-judgmental learning 
environment, encouraging positive self-talk 
and self-reflection, and providing 
individualized support and feedback to 
students in order to help mitigate the negative 
impact that FNE has on the English language. 
Individuals who experience significant and 
chronic dread and anxiety due to their 
English language abilities may, in certain 
instances, also be suggested to participate in 
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treatment and take medication for their 
conditions (Zhang, 2021). 
2.1.2 Communication Apprehension  
The term "communication apprehension" 
(CA) refers to the fear and discomfort that 
people feel while talking with others, 
particularly in situations involving public 
speaking or interpersonal communication. 
This form of anxiety can manifest itself in a 
number of different ways. CA can range from 
slight uneasiness to acute fear and can have a 
negative impact on an individual's ability to 
participate in social events, maintain healthy 
relationships, or achieve success in scholastic 
or professional endeavors (Erdoğdu, 2019).  
Negative self-perception, a lack of 
experience or training in communication, and 
previous traumatic events are some of the 
elements that have been linked to CA as 
potential underlying causes of the disorder. 
Individuals who suffer from CA may find 
that attending therapy, such as cognitive-
behavioral therapy or exposure therapy, and 
engaging in self-help activities, such as 
visualization, positive self-talk, and 
relaxation techniques, are helpful in the 
management of the condition. Taking classes 
that teach communication skills or getting 
plenty of practice delivering speeches in front 
of an audience while surrounded by positive 
people can also help minimize CA over time 
(Acosta-Gonzaga and Ramirez-Arellano, 
2021). 
The term "communication apprehension" 
(CA) in reference to the English language 
refers to the dread and uneasiness individuals 
feel while communicating in English, 
particularly in settings involving public 
speaking or interpersonal communication in 
which English is the primary language 
utilized. People who are not native English 
speakers or who have limited experience 
using English in real-life settings may find it 

particularly difficult to cope with this form of 
anxiety. CA has the potential to have a 
negative impact on students' ability to learn 
English, as well as on their academic 
performance and professional growth. 
Individuals who suffer from CA towards the 
English language may find that therapy, such 
as cognitive-behavioral therapy or exposure 
therapy, as well as self-help practices such as 
visualization, positive self-talk, and 
relaxation techniques, are beneficial in 
helping them manage their condition (Feng 
and Mohd Rawian, 2023).  
Getting regular practice in English 
conversation and communication skills in a 
nurturing setting, such as with a language 
teacher or in a language club, can also be 
beneficial in the long run for reducing CA. In 
addition, individuals who have CA toward 
the English language may benefit from 
participating in classes or workshops that are 
geared toward enhancing their 
communication abilities in English 
(Sadoughi and Hejazi, 2022). 
2.1.3 Test Anxiety  
Anxiety associated with taking tests or 
exams, such as academic, professional, or 
licensing exams, is referred to as "test 
anxiety." This type of anxiety is characterized 
by acute fear and stress related to taking the 
tests or exams. People who suffer from test 
anxiety may have both physical and cognitive 
symptoms, including negative self-talk, 
intrusive thoughts, and problems 
concentrating. Physical symptoms include 
perspiration, a quick heartbeat, or stomach 
discomfort. Cognitive symptoms include 
difficulties concentrating (Xu and Zou, 
2022).  
Anxiety before a test can have a negative 
impact on performance, which in turn can 
lead to a reduction in academic or 
professional achievement. Individuals who 
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suffer with test anxiety may find that therapy, 
such as cognitive-behavioral therapy or 
exposure therapy, as well as self-help 
measures such as visualization, positive self-
talk, and relaxation techniques, are beneficial 
in helping them control their symptoms. In 
addition, taking measures to prepare for 
examinations, such as studying efficiently, 
getting an adequate amount of sleep, and 
maintaining a good diet, can assist in the 
reduction of test anxiety and the 
improvement of performance (Poon, 2020). 
Test anxiety towards the English language 
refers to a strenuous apprehension and fear 
connected to taking an exam or tests in 
English, including English language 
proficiency tests or academic exams where 
English is the primary language used. 
Examples of these types of tests and exams 
include academic examinations where 
English is the primary language used. This 
kind of anxiety can be particularly 
problematic for those who do not speak 
English as their primary language or who 
have limited experience speaking English in 
circumstances where testing is involved (Liu 
and Wang, 2021).  
Anxiety about performing poorly on an 
English language test can impede 
performance and academic success, which 
can in turn lead to a drop in motivation and 
confidence. Self-help strategies, such as 
visualization, positive self-talk, and 
relaxation techniques, can be beneficial to 
individuals who are attempting to manage 
their test anxiety in relation to the English 
language. Individuals may also benefit from 
therapies such as cognitive-behavioral 
therapy or exposure therapy. It is possible to 
lessen test anxiety and increase performance 
by practicing English language skills, 
particularly in situations where tests are being 
taken, as well as by taking steps to prepare for 

exams, such as studying properly and 
obtaining a suitable amount of sleep (Silvola 
et al., 2021). 
2.2 Student Engagement 
The level of attention, passion, and active 
participation that students have in their 
academic and social activities is referred to as 
"student engagement." It involves a wide 
variety of behaviors, attitudes, and 
experiences, some of which are being present 
in class, paying attention when the instructor 
is speaking, participating in class discussions 
and activities, and being academically 
motivated. Increased academic 
accomplishment, higher grades, and greater 
critical thinking and problem-solving skills 
are some of the many good effects that have 
been linked to high levels of student 
involvement in the classroom (Samara et al., 
2021).  
Educators and educational institutions can 
build supportive learning environments, 
provide opportunities for student 
involvement and cooperation, and offer 
compelling and pertinent course materials 
and activities to increase the level of student 
engagement in the classroom. Enhancing 
student engagement can also be 
accomplished through the provision of 
tailored support in the form of mentorship 
and feedback that is specific to the particular 
student. Educators and educational 
institutions can contribute to the development 
of a learning environment that is more 
satisfying and fruitful for students if they 
encourage student engagement (Zhang et al., 
2020). 
High levels of student involvement are 
positively connected with higher academic 
performance, indicating that there is a 
significant relationship between the two. 
Academic achievement and student 
engagement are closely tied. It is far more 



 
URL: https://journal.canadian-ots.ca                                                                                 ISSN: 2817-1756                                                                                                              
DOI: https://doi.org/ 10.58840/ots.v2i4.19                                                                            Vol-2, Issue-4; April, 2023 
 

OTS Canadian Journal 
 
  

www.journal.canadian-ots.ca                                                                                       OTS Canadian Journal
   

30 

probable that students will attend class, pay 
attention in class, participate in class debates 
and activities, and be driven to study when 
they are involved in their academic and social 
activities (Kim and Kim, 2020). These habits 
can lead to improvements in critical thinking, 
problem-solving skills, and the ability to 
better retain information learned in class, 
which can ultimately result in higher grades 
and enhanced academic accomplishment. A 
student's entire experience, as well as their 
sense of belonging, can be improved if they 
are actively participating in their education. 
Students who are actively participating in 
their education are more likely to feel 
connected to both their classmates and their 
teachers. As a consequence of this, teachers 
and educational institutions work hard to 
develop learning environments that are 
conducive to student growth and to provide 
students with course materials and activities 
that are both interesting and pertinent to their 
studies (Di Malta et al., 2022).  
2.3 Academic Achievement 
Academic achievement is the level of success 
or mastery that an individual attains in their 
academic pursuits, and it is often assessed by 
grades, test scores, and other performance 
measures. Academic success can also be 
thought of as academic mastery (Yu et al., 
2020). The term "academic achievement" can 
refer to mastery of a wide variety of topics 
and abilities. It is a significant indicator of 
success in education and is frequently utilized 
as a predictor of future success in further 
education as well as in the workforce. A 
strong work ethic, productive study habits, 
and a positive attitude towards learning are 
often correlated with high levels of academic 
accomplishment. Individuals can improve 
their academic performance by developing 
efficient study habits, seeking assistance 
from instructors and tutors, and taking part in 

academic and extracurricular activities that 
are interesting and pertinent to their studies 
(Kuo et al., 2021). A student's potential for 
academic success can also be significantly 
impacted by the presence of a supportive 
learning environment that encourages active 
student participation and serves to motivate 
students (Heo et al., 2022). 
In the context of higher education, the term 
"academic achievement" refers to the amount 
of success or mastery that a student attains in 
the course of their college or university 
studies. This level of success or mastery is 
often measured by grades, test scores, and 
other performance measures. When it comes 
to higher education, academic achievement is 
a crucial component in determining whether 
or not a student will be successful in their 
academic endeavors as well as their future 
opportunities for career growth and 
professional accomplishment (Liu et al., 
2021).  
A strong work ethic, productive study habits, 
and a positive attitude towards learning are 
often correlated with high levels of academic 
accomplishment in higher education. 
Students can improve their academic 
performance in higher education by 
developing productive study habits, seeking 
guidance from professors, academic advisers, 
and tutors, and taking part in interesting and 
pertinent coursework and activities. In 
addition, the creation of a positive learning 
environment that encourages active 
participation and academic drive on the part 
of students can be a significant factor in 
promoting academic success in higher 
education (Wang et al., 2022). 
Academic achievement and the English 
language are often interrelated in higher 
education, as English is often the primary 
language of instruction and communication 
in many countries. A student's proficiency in 
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English can play a significant role in their 
academic achievement, as difficulties with 
the language can lead to decreased 
motivation, reduced attention in class, and 
lower grades. Conversely, high levels of 
proficiency in English can enhance a 
student's ability to participate in discussions, 
understand course materials, and perform 
well on exams, leading to improved academic 
achievement (Wang and Zhan, 2020). To 
improve their academic achievement, 
students who struggle with English language 
proficiency may benefit from additional 
language support, such as language classes or 
tutoring. Additionally, a supportive learning 
environment that provides opportunities for 
language practice and fosters student 
engagement and motivation can also play a 
key role in promoting academic achievement 
for English language learners (Wickersham 
et al., 2021). 
III. RESEARCH METHODS 
The purpose of this study is to evaluate the 
effect that students' anxiety has on their 
academic performance, taking into account 
the function that student involvement plays as 
a mediator, at private institutes in the city of 
Erbil. Student engagement was chosen as the 
mediator between students' anxiety 
dimensions, which included fear of negative 
evaluation, communication apprehension, 
and test anxiety, and academic achievement 
for the purpose of this study. This was done 
so that the effectiveness of the measurement 
of the mediation role could be maximized. To 
measure the effectiveness of the present 
research, the researcher employed a 
quantitative research approach in the form of 
a survey. The questionnaire was given out to 
a total of four private institutes in the city of 
Erbil. Despite this, the researcher was 
successful in collecting 110 fully filled-out 
questionnaires. The Likert scale was used to 

evaluate each item in the questionnaire. The 
scale ranged from 1 to 5, with 1 meaning 
strongly disagree, 2 meaning disagree, 3 
meaning neutral, 4 meaning agree, and 5 
meaning strongly agree. After the data 
collection phase was finished, all of the 
collected information was analyzed using 
SPSS to determine the impact that students' 
anxiety had on their academic performance, 
taking into account the role that student 
engagement played as a mediator, at private 
institutes located in Erbil city. 
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IV. FINDINGS 

Table 1- KMO and Bartlett Sphericity Test of Self-rating Items 

Factors  N. Items Sample KMO  Bartlett test  

Chi-Square   Sig   

Fear of Negative Evaluation 7 110 .701 .977 .000  

Communication Apprehension 6 110 

Test Anxiety  7 110 

Student Engagement  7 110 

Academic Achievement  8 110 

The results of KMO for all parameters, including 
students' anxiety (fear of negative assessment, 
communication apprehension, and test anxiety), 
student involvement, and academic accomplishment, 
are presented in Table 1.. We can observe these 
results. The fact that the value of r is 701, which is 
greater than 001, suggests that the sample size that was 
used for the current study was more than sufficient. 
This was determined by the findings of the 

investigation. In addition, the result of the Chi-Square 
test was 0.97, and the threshold of significance was 
0.000. According to the findings, every variable that 
was utilized to test the mediating function of student 
engagement in the relationship between students' 
anxiety and academic accomplishment was found to 
have a substantial impact on the outcome of the study. 
 

Table 2: Reliability analysis 

Factors   N. Items Sample  Cronbach's Alpha  

Fear of Negative Evaluation 7 110 .761  

Communication Apprehension 6 110 .748  

Test Anxiety  7 110 .769  

Student Engagement  7 110 .732  

Academic Achievement  8 110 .789  

   The purpose of the reliability analysis was to 
determine the dependability of each variable 
used to quantify the association between 
student anxiety and academic 
accomplishment, as well as the role of 
student participation as a mediator. Cronbach 

alpha for fear of negative evaluation was 
found to be greater than 0.7 for seven 
questions (r=.761), Cronbach alpha for 
communication apprehension was found to 
be greater than 0.7 for six questions (r=.748), 
Cronbach alpha for test anxiety was found to 
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be greater than 0.7 for seven questions 
(r=.769), and Cronbach alpha for student 

engagement was found to be greater than 0.7 
for seven questions (r=.769). 

Table 3: Correlation Analysis 

Variables    FNE CA TA SE AA 

Fear of Negative 
Evaluation (FNE)   

Pearson  
Correlation  

1  

      

  

Sig. (2tailed)     

      

  

N  110         

Communication 
Apprehension (CA) 

Pearson  
Correlation  

.599**  1  

    

  

Sig. (2tailed)  .000     

    

  

N  110 110      

Test Anxiety (TA) Pearson  
Correlation  

.571**  .543**  1  

  

  

Sig. (2tailed)  .000  .000     

  

  

N  110 110 110    

Student Engagement (SE) Pearson  
Correlation  

.603**  .677**  .589**  1    

Sig. (2tailed)  .000  .000 .000       

N  110 110 110 110   

Academic Achievement 
(AA) 

Pearson  
Correlation  

.572**  .578**  .597**  .609**  1  

Sig. (2tailed)  .000  .000 .000 .000   

N  110 110 110 110 110 

**. Correlation is significant at the 0.01 level (2-tailed).  

The study applied correlation analysis to 
measure the relationship between variables. 
the results showed that the Pearson value 
between fear of negative evaluation and 

academic achievement was .572**, the results 
showed that the Pearson value between 
communication apprehension and academic 
achievement was .578**, the results showed 
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that the Pearson value between test anxiety 
and academic achievement was .597**, and 
the results showed that the Pearson value 
between student engagement and academic 

achievement was .609**. Overall, the results 
showed that all variables are positively and 
significantly correlated with academic 
achievement.  

Table 4-Hierarchal Multiple Regression 

Model  Unstandardized  
Coefficients  

Standardized  
Coefficients  

t  Sig.  

B  Std. Error  Beta  

1  (Constant)  1.154  .098   1.645 .000  

Fear of Negative 
Evaluation 

.599 .031 .603 .9454 .000  

2  (Constant)  1.074 .091   1.163 .000  

Fear of Negative 
Evaluation 

.578 .071 .592 1.0723 .000  

Student 
Engagement    

.611 .049 .617 1.0712 .000  

a. Dependent Variable: Academic Achievement   

In the current study, hierarchal multiple 
regression was used to investigate the 
connection between students' levels of 
anxiety and their overall academic 
performance at a number of private 
schools located in the city of Erbil. 
According to the findings, the correlation 
between worrying about getting a bad 
grade and academic success was found to 
have a B value of. 599 This suggested that 
there is a positive and significant 
association between academic 

accomplishment and the fear of receiving 
an unfavorable judgment of one's 
performance. On the other hand, it was 
discovered that the B value between 
student engagement and academic 
achievement was. This meant that there 
was no significant correlation between 
the two. 611 All of this pointed to the fact 
that there is a positive and significant 
connection between the fear of receiving 
an unfavorable evaluation and the 
academic achievement. 
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Table 5: Sobel Test 

 

P-value is significant at level 0.005   

The outcomes of the Sobel test to find the 
mediation analysis are illustrated in Table 5; 
the result reveals the direct association 
between fear of negative assessment as a 
dimension of student anxiety, and the P-value 
for this relationship is.0000. According to 
these findings, there is a large and favorable 
direct association between the fear of 
receiving a negative evaluation as a 
component of student anxiety and the 
academic accomplishments of students. In 
addition, the P-value for the indirect 
association between the fear of unfavorable 

evaluation as a factor of student anxiety and 
academic achievement is.000. This indicates 
that the relationship does not exist. In 
addition, the findings demonstrated that there 
is a positive and significant direct and 
indirect relationship between fear of negative 
evaluation as a dimension of student anxiety 
and student engagement. Furthermore, the 
findings demonstrated that academic 
achievement plays a positive and significant 
mediating role in the relationship between 
fear of negative evaluation as a dimension of 
student anxiety and academic achievement.  

Table 6-Hierarchal Multiple Regression 

Model  Unstandardized  
Coefficients  

Standardized  
Coefficients  

t  Sig.  

B  Std. Error  Beta  

1  (Constant)  1.201  .087   1.5433 .000  

Communication 
Apprehension 

.601 .036 .609 .931 .000  

2  (Constant)  1.154 .088   1.078 .000  

Communication 
Apprehension 

.613 .029 .619 1.189 .000  

Student 
Engagement    

.634 .037 .639 1.082 .000  



 
URL: https://journal.canadian-ots.ca                                                                                 ISSN: 2817-1756                                                                                                              
DOI: https://doi.org/ 10.58840/ots.v2i4.19                                                                            Vol-2, Issue-4; April, 2023 
 

OTS Canadian Journal 
 
  

www.journal.canadian-ots.ca                                                                                       OTS Canadian Journal
   

36 

a. Dependent Variable: Academic Achievement   

In the current study, hierarchal multiple 
regression was used to investigate the 
connection between students' levels of 
anxiety and their overall academic 
performance at a number of private schools 
located in the city of Erbil. According to the 
findings, the correlation between worrying 
about getting a bad grade and academic 
success was found to have a B value of. 613 
This suggested that there is a positive and 
significant association between academic 

accomplishment and the fear of receiving an 
unfavorable judgment of one's performance. 
On the other hand, it was discovered that the 
B value between student engagement and 
academic achievement was. This meant that 
there was no significant correlation between 
the two. 634 All of this pointed to the fact 
that there is a positive and significant 
connection between the fear of receiving an 
unfavorable evaluation and the academic 
achievement. 

Table 7: Sobel Test 

P-value is significant at level 0.005  

The outcomes of the Sobel test to find the 
mediation analysis are illustrated in Table 5; 
the result reveals the direct association 
between fear of negative assessment as a 
dimension of student anxiety, and the P-value 
for this relationship is.0000. According to 
these findings, there is a large and favorable 
direct association between the fear of 
receiving a negative evaluation as a 
component of student anxiety and the 
academic accomplishments of students. In 
addition, the P-value for the indirect 
association between the fear of unfavorable 
evaluation as a factor of student anxiety and 
academic achievement is.000. This indicates 

that the relationship does not exist. In 
addition, the findings demonstrated that there 
is a positive and significant direct and 
indirect relationship between communication 
apprehension as a dimension of student 
anxiety and student engagement. 
Furthermore, the findings demonstrated that 
academic achievement plays a positive and 
significant mediating role in the relationship 
between Communication Apprehension as a 
dimension of student anxiety and academic 
achievement.  
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Table 8-Hierarchal Multiple Regression 

Model  Unstandardized  
Coefficients  

Standardized  
Coefficients  

t  Sig.  

B  Std. Error  Beta  

1  (Constant)  1.077 .066   1.018 .000  

Test anxiety .621 .043 .632 .891 .000  

2  (Constant)  1.061 .079   1.132 .000  

Test anxiety .654 .033 .661 1.271 .000  

Student 
Engagement    

.679 .026 .684 .961 .000  

a. Dependent Variable: Academic Achievement   

In the current study, hierarchal multiple 
regression was used to investigate the 
connection between students' levels of 
anxiety and their overall academic 
performance at a number of private schools 
located in the city of Erbil. According to the 
findings, the correlation between worrying 
about getting a bad grade and academic 
success was found to have a B value of. 654 
This suggested that there is a positive and 
significant association between academic 
accomplishment and the test anxiety of one's 

performance. On the other hand, it was 
discovered that the B value between student 
engagement and academic achievement was. 
This meant that there was no significant 
correlation between the two . 679 All of this 
pointed to the fact that there is a positive and 
significant connection between the test 
anxiety and the academic achievement. 
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Table 9: Sobel Test 

 

P-value is significant at level 0.005  

The outcomes of the Sobel test to find the 
mediation analysis are illustrated in Table 5; 
the result reveals the direct association 
between test anxiety as a dimension of 
student anxiety, and the P-value for this 
relationship is.0000. According to these 
findings, there is a large and favorable direct 
association between the test anxietyas a 
component of student anxiety and the 
academic accomplishments of students. In 
addition, the P-value for the indirect 
association between the test anxietyas a 
factor of student anxiety and academic 
achievement is.000. This indicates that the 
relationship does not exist. In addition, the 
findings demonstrated that there is a positive 
and significant direct and indirect 
relationship between test anxiety as a 
dimension of student anxiety and student 
engagement. Furthermore, the findings 
demonstrated that academic achievement 
plays a positive and significant mediating 
role in the relationship between Test anxiety 
as a dimension of student anxiety and 
academic achievement.  
V. CONCLUSION 
In the field of higher education research, it is a 
generally accepted fact that student involvement is one 

of the most important factors in overall academic 
success. It has also been discovered that worries about 
the English language can have a detrimental effect on 
students' ability to engage in their coursework and, as 
a result, their overall academic performance. In the 
context of the influence of English language anxiety 
on academic achievement in higher education, the 
concept of "the mediation role of student engagement" 
refers to the idea that student engagement acts as an 
intermediary factor that affects the relationship 
between language anxiety and academic performance. 
Studies have revealed that students who feel high 
levels of anxiety related to the English language tend 
to have a lower level of academic accomplishment and 
a decreased degree of engagement in their studies. On 
the other side, students who are extremely engaged in 
the coursework that they are taking have a tendency to 
have lower levels of language anxiety and better 
academic performance. It is possible to draw the 
following conclusion as a result of the findings 
presented above: Student involvement acts as a 
mediator between language anxiety and academic 
accomplishment in higher education. 
To summarize, encouraging student participation in 
higher education may help to reduce the detrimental 
effects that English language anxiety has on academic 
performance. Fostering student engagement can be 
accomplished by educators and institutions by 
providing a supportive learning environment, offering 
students the opportunity to improve their language 
abilities, and encouraging students to actively 
participate in class discussions and activities. 
RECOMMENDATIONS 
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The following suggestions can be made on 
the basis of the research findings on the 
function that student engagement plays as a 
mediator between the influence of English 
language anxiety and academic achievement 
in higher education: 

• Educators and institutions can foster 
a positive learning environment by 
creating a friendly and inclusive 
culture, minimizing linguistic stress, 
and praising and rewarding student 
participation. 

• Involvement and participation in 
class, group projects, and other 
classroom activities have been shown 
to improve students' engagement and 
decrease their anxiety. 

• It can enable the students to feel more 
comfortable and confident in their 
ability to communicate in English if 
they are given opportunities to 
practice the language in a safe and 
encouraging setting. 

• Students who are experiencing 
difficulties with language anxiety 
may benefit from one-on-one support 
in the form of tutoring or language, 
which can equip them with the 
knowledge and practice they need to 
overcome their fears. 

• Provide workshops, training 
sessions, and other resources to help 
students cope with their worry about 
learning a new language, and 
students will be taking a direct 
approach to addressing language 
anxiety on the part of educators and 
institutions. 
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